
     

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

 
 
 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

 

Section 3 

Supporting Children: 

 

D) Spelling 

 



    Supporting Spelling, General Advice 

 
 

For many pupils with dyslexia, spelling is the most difficult 

written language skill to master. This is because; 

 

 Successful spelling depends so heavily on memory for the 

correct sequencing of symbolic information.  
 

 (Dyslexics) often cannot recall or reproduce exactly what 

they have seen or heard – their internal representations 

(both visually and phonologically) may be “indistinct”. 

 

 The ability some have with 3D thinking (which is a strength 

when designing and constructing) becomes a source of 

confusion in spelling and reading.  A cup is a cup from 

whichever angle you look at it, unlike certain letters, 

numbers and symbols. 

 
 

 

Begin a spelling programme. 

 

Work on spelling “little and often”. 2 or 3 words each week 

may be more than enough for pupils with difficulties. 
 

Be flexible and imaginative.  
 

Vary the method depending on the pupil and the spelling: 

one method will not suit all words (a phonics approach would 

not be helpful for “yacht”). 

 

Try not to introduce words with alternative spelling patterns in 

the same lesson, e.g.  

 

There/their/they’re 

Two/too 

 

(Base the spelling strategy on its context and allow over-

learning of one spelling before introducing the other) 

 

General Advice. 

Supporting 

Spelling. 
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  Auditory and Visual Approaches, Simultaneous Oral Spelling, 

Mnemonics, Onset Rime, Phonics   
 

Model the spelling for the pupil, first reading the word, writing 

it while saying the letter names and then reading the word 

again.  Encourage the pupil to write over the example 

repeating the procedure several times using different colours 

(rainbow writing).  Then cover the original for the pupil to write 

the word again, saying the word and letter names.  Finally, 

encourage the pupil to close his/her eyes when spelling the 

word.  (If the attempts are written vertically then spellings can 

be checked directly against the model.) 

 

 

Mnemonics, e.g. for because: “big elephants can‟t always 

use small exits because their bottoms get stuck!” may help 

some children.  Always try to use the target word in the 

mnemonic. Others with stronger visual / motor memories may 

need to picture a big elephant trying to leave the school hall 

through the window (and may even benefit from acting out 

the scene themselves – appropriately adapted!).  Pupils 

should make up their own mnemonics for difficult words. 

 

 

Phonics: Words are segmented into individual phonemes (the 

smallest unit of sound within a word): b-l-a-ck, r-ai-n.  

Letters and Sounds (NLS), Jolly Phonics, Phono-Graphix and 

THRASS are examples of phonic based programmes.  Target 

patterns can be supported by “sound pictures”: 
 

 

 

 

 

 

 

 

 

 

 

 

 

 

Auditory and Visual 

Approaches: 

Simultaneous 

Oral Spelling 

(SOS). 

Auditory and Visual 

Approaches: 

Mnemonics. 

Auditory and Visual 

Approaches: 

Phonics. 
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    Auditory and Visual Approaches, Letter Patterns, Chunking, 

Exaggerated Pronunciation, Music and Rhythm 

  

 

 

Letter patterns: Group words with similar patterns 
 

Should    Car 

Could    Far  

Would    Star 

 

But be careful! 
 

Sea  

Head 
 

 

 

Chunking: Break down words into chunks to support working 

memory. E.g.  
 

Fri-end  (pronounced „fry-end‟) 

Dys –lex-ic 

Wed-nes-day   
 

Limit the size of each chunk to 2 or 3 letters. 

Adapt chunking to suit individual learners: Let the pupil 

dictate how each word should be split up - their method will 

be more meaningful. 

 

 

 

Exaggerated pronunciation: This works well for remembering 

silent letters 

 

Guh-nome for Gnome 

Kah-night for Knight  

Skizzers for Scissors 

 

 

Music and rhythm:  Chant the letters to a rhythm or a familiar 

tune 3 
 

 
 

 

 

 

Auditory and Visual 

Approaches:  

Letter Patterns. 

Auditory and Visual 

Approaches:  

Chunking. 

Auditory and Visual 

Approaches:  

Exaggerated 

Pronunciation. 

Auditory and Visual 

Approaches:  

Music and 

Rhythm. 
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  Auditory, Visual and Motor Approaches, Visualisation, Picture 

Association, Video Memory, Torch Tracking, Stepping Stones   
 

 

Visualisation: Write the spelling onto a card using colour 

(highlighting the target pattern: explain). Raise above and, 

usually, to the left of the pupil‟s eye level for the pupil to 

create a mental picture of the word and see the word in his 

“mind‟s eye”. Then imagine the word on the wall, alter the 

colours and size.  Finger trace the word on to the desk. 

 
 
 

Picture Association: Aggregate pictures can be helpful, eg. 

the picture below tells a story and shows „ai‟ words. 
 
 
 
 
 
 
 
 
 
 

 

Video Memory: Make up a story about the “characters” 

(letters) in the word.  For example, to spell the word, “SAID” 

the pupil might invent the following story:  
 

“A Sad boy found an Antelope with an Itch who he Dipped 

into Flea powder. „Thank you‟, SAID the Antelope.” 
 
 

 

Torch tracking: Use the torch to write the target word onto the 

wall.  The pupil can track the word with his/her eyes and then 

finger, repeating the letters. 

 

 

 

Stepping-stones: Write the letters of the word onto „stepping-

stones‟.   The pupil jumps from one to the next calling out the 

letter names (“o”, “u”, “t”) and on the fourth and final one 

uses the word in a short phrase “out I go”. 

 
 
 

 

 

 

Auditory and Visual 

Approaches:  

Visualisation. 

Auditory and Visual 

Approaches:  

Picture 

Association. 

Auditory and Visual 

Approaches:  

Video Memory. 

Motor and Visual 

Approaches:  

Torch Tracking. 

Motor and Visual 

Approaches:  

Stepping Stones. 
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 Motor and Visual Approaches, Jumping Jacks, Three Dimensional and 

Sensory Approaches 

 

 

Jumping jacks: Read the target word from a label, name the 

letters and repeat the word.  Do the same again this time 

carrying out an action (jumping, hopping, clapping, jumping 

jacks) 

 
 
 

 Use wooden or plastic letters. 

 

 Models, props and real-life articles are generally better 

than pictures. They allow the pupil to see the object from 

any angle.   

 

 Mould letters out of clay or plasticine for the target word 

and stand them upright so they can be seen from all 

angles.  Then lay the letters down to encourage the 

transition from 3D to 2D. 

 

 Incorporating taste, smell and touch into learning can also 

prove effective:  

 

 Try “feely” letters, sand trays and shaving foam on 

tabletops for tracing letters and words.    

 

 

 Draw spelling words in glue, make sure it is correct, and 

then sprinkle over glitter. Once dried, feel the letters, see 

them, say the word aloud and write them out. 

 

 A slice of toast could be used as a starting point for 

teaching the vowel digraph oa supported with the use of 

an “oa sound picture”       
 
 
 

 

 

Motor and Visual 

Approaches:  

Jumping Jacks. 

Three-

Dimensional and 

Sensory 
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   Supporting Spelling using ICT, Word Grids, Predictive Word 

Processors  
 

 

These programs have a grid at the bottom of the screen that 

holds vocabulary. Clicking on the words will send them into 

the word processor.  

 

Examples:  

 

 Clicker. 

 Communicate SymWriter. 

 The Grid 2 (Sensory Software). 
 

All of these will read the words in the grids and text in the 

word processor. 

 

Vocabulary has to be put into grids before the pupil or 

student can use it and it can be hard to keep up with 

someone who has a wide vocabulary.  

 

The predictive word processors PenFriend and WordAid both 

work in Clicker giving older pupils and students (and those 

with wide vocabularies) access to more words.  

 

 
 

These programs display a list of words and phrases to choose 

from as the pupil or pupil starts to type a word. Some work 

strictly alphabetically, i.e. starting „physics‟ with an „f‟ will not 

display the required word. 

 

As a rule of thumb the pupil or student will need to know all 

the letter sounds (including short vowels) and be able to use 

adjacent consonants at the beginnings of words. 

 

Examples: 
 

 LetMeType (free download).  This comes with an empty 

word list requiring vocabulary to be loaded prior to use. 

 PenFriend (PenFriend). 
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using ICT:  
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    Supporting Spelling using ICT, Predictive Word Processors, Talking 

Spell Checkers 
 

 

Some allow for phonic letter substitutions, for example, if you 

type „fo‟ at the beginning of a word it will also look up „pho‟ 

words. 

 

These programs can be set up to support pupils and students 

having residual difficulties with adjacent consonants. 

 
Examples: 
 

 Text Help Read and Write (TextHelp) 

 ClaroRead (Claro Software). 

 CoWriter (Don Johnston).   

 

The last program uses fuzzy logic to determine possible 

spellings. Typing „fizix‟ can display the word „physics‟.  The 

letter „r‟ will display our, are and hour depending on the 

context.It can be used with pupils and students whose 

knowledge of short vowel sounds and adjacent consonants is 

insecure. 
 

Some programs also have a thesaurus (e.g. Text Help Read 

and Write and ClaroRead). 
 

The “Autocorrect” facility in Microsoft Word will correct 

common mistakes. (this can be personalised). 

 
 
 

Some pupils and students have difficulty using spell checkers 

because they can‟t read the choices given.  

 

Examples: 

 

 Clicker. 

 Text Help Read and Write.      

 ClaroRead. 
 

Text Help Read and Write and ClaroRead both display the 

meaning of words in the spelling checker. These can be read 

as well. 

 

Care needs to be taken in advising pupils and students on 

when to use this facility; it can take up a considerable 

amount of time.      
 

 

Supporting Spelling 

using ICT:  

Talking Spell 

Checkers. 
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  Supporting Spelling using ICT, Talking Homophone Checker, 

Electronic Dictionary and Thesaurus, Software   
 

 

Some pupils and students have difficulties determining which 

spelling is appropriate, e.g. there, their and they‟re. The 

talking checker in the following programs will help: 
 

 Text Help Read and Write.      

 ClaroRead. 
 

Again, care needs to be taken in advising pupils and students 

when to use this facility for the reasons above.      

                                                      
                                                             

  
 

These small hand held devises can be useful to some children 

and young people. For example: 

 

 Spell masters: www.dyslexic.com/frank.htm. 
 

Some work strictly alphabetically, i.e. starting „physics‟ with an 

„f‟ will not display the required word. 
 

Some use fuzzy logic to determine possible spellings. Typing 

„fizix‟ can display the word physics.  
 

Some will read words to the pupil. 

 
 
 

Programs that support children and young people to develop 

their spelling skills include: 

 

 WordShark (WhiteSpace) a comprehensive, interactive, 

multi-sensory set of computer spelling / reading games.   

 StarSpell (Fisher-Marriot Software). 

 Spell Track (SEMeRC). 

 Nessy (www.nessy.com) 

 Spelling Show (Sherston).  

 AcceleRead AcceleWrite (iANSYST, REM)(KS1-4) involves 

reading, repeating, remembering and typing short, phonic 

sentences from a card into a talking word processor then 

listening and comparing it to the original. Studies have 

shown significant gains in reading and spelling skills. 
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