
     

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 
 

 

 

Section 3 

Supporting Children: 

 

A) Learning 

 



 Supporting Learning; Strength-based Learning; Multi-Sensory Teaching   

 

 

Strength-based learning is a fundamental principle of 

effective access and support. Use the pupil‟s strengths and 

interests to motivate and make learning individually 

meaningful. 

 

 

 What are their strengths? What do they enjoy? 

 If the pupil does something with ease, what is special 

about that activity? 

 If a pupil remembers one thing over another, what is it 

about the former that allows them to do this? 

 If a pupil makes a „breakthrough‟, what facilitated it? 

 

Teach by association to play to strengths. Create a memory 

hook to link the new teaching target to something the pupil 

already knows and encourage the pupils to look for their own 

connections.  

 

Explore the pupil‟s learning style (see page 6). Ask them: 

 

 How they like to learn? 

 Which strategies they find most helpful? 

 Are they visual or verbal thinkers (do they think in pictures 

or words?) 

 

 

 

Use multi-sensory techniques to facilitate learning, with on-

going analysis of how pupils learn and Teachers teach. 

Experiment with a range of teaching styles and meta-

cognitive techniques.  

 

Supporting Learning: 

Strength-Based 

Learning. 

Supporting Learning: 

Multi-Sensory 

Teaching. 

Supporting 

Learning. 
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    Multi-Sensory Techniques 

 

Visual Verbal Kinaesthetic 

 Learning through 

seeing 

 Mind maps 

 Stories 

 Video memory 

 Flow charts 

 Pictures 

 Annotated 

diagrams 

 Use of colour 

 Use of overlays 

 Visualisation 

methods 

 Orthography 

(considering the 

shape or look of 

words) 

 Word searches 

 Visual 

discrimination 

games (spot the 

difference 

between two 

pictures etc.) 

 Learning through 

listening  and 

speaking 

 Phonics 

 Rhyme 

 Clapping syllables 

 Alliteration 

 Verbal instructions 

 Singing 

 Verbal 

mnemonics 

 Spelling using 

rhythm and 

intonation 

 Exaggerated 

pronunciation 

(saying words as 

they should 

sound) 

 Listening 

comprehension 

 Verbalising 

(talking oneself 

through a 

process). 

 Learn through 

doing  

 Action songs 

 Using the body to 

form letter shapes 

 Movable letters to 

make words 

 Constructing 

words from 

syllables 

 Drawing letters in 

sand 

 Brain gym 

 Link memory to 

movement and 

dance 

 Link information 

by sorting facts to 

certain places 

 Hands on 

manipulation of 

concrete 

materials 

 Jigsaws for 

sequencing 

Supporting Learning: 

Multi-Sensory 

Techniques. 
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    Supporting Differentiation; Planning; Organisation; Task 

 

  

To personalise learning, pupils should have access to the 

curriculum through careful differentiation. Consider the 

planning, organisation, delivery, task, outcomes required and 

support during the task. 

 

 

 

 Use strength based, multi-sensory learning as standard. 

 Be flexible to suit the individual. 

 Pre-teach key concepts and vocabulary before the lesson. 

TAs could be involved here. 

 Plan over-learning opportunities in the scheme of work; 

that is, revisit the learning regularly to:  

 Improve fluency 

 Generalise and link it to new contexts, independently 

 Maintain the learning (or keep it „ticking over‟)  

 

 

 

o Think „Structure‟:  

o Use a clear structure and let pupils know about it. 

o Signpost well.  

o Give early warnings for transitions. 

o Keep the delivery within the pupil‟s attention span. 

o After asking a question allow “thinking time”. 

o Break work and instructions into „chunks‟. 

o Allow time for repetition and consolidation. 

o Place the pupil away from distractions, e.g. at the front 

where they can also see the board clearly and hear 

instructions. 

 

 

 

 Use fewer stages for those with difficulties. 

o Think about the key concepts of the lesson and 

facilitate access to them. 

 Use appropriate, clear language. 

 Set a realistic amount of work to do that is achievable and 

allow pupils extra time to complete tasks. 

 Recognise tiredness resulting from the additional effort 

required and praise the effort. 

 Provide extension work for early finishers. 

 Allow pupils to work together for repeated instructions, to 

scribe, share ideas etc. 

 

Supporting 

Differentiation. 

Differentiation: 

Planning. 

Differentiation: 

Organisation and 

Delivery of 

Lesson. 

Differentiation: 

Task. 
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 Differentiation; Outcome; General Support    

 

 

Where appropriate: 

 

o Give opportunities for the pupil to demonstrate their 

knowledge orally, rather than in writing all of the time.  

o Use different, multi-sensory ways of recording work; mind-

maps, posters, storyboards. 

o Allow pictures to be annotated. 

o Allow bullet points instead of full sentences. 

o Expect less writing at times; concentrate on the most 

valuable. 

o Give a choice of e.g. spellings to learn; 5 out of 10 etc. 

o Use of ICT – e.g. Clicker 

 

 

 

Use: 

 

 Concrete materials, for as long as is required. 

 Visual prompts: 

 Visual timetables: free download available at:  

 

http://www.supportdisc.co.uk/Visual_timetable.htm 

 

 Cue cards. 

 Visual notification of transitions. 

 Pictures and symbols. 

 Pictorial representations of sequences or instructions. 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

Differentiation: 

Outcome. 

Differentiation: 

General Support. 
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   Differentiation; General Support; Pre-Tutoring; Over-Learning  

 

 

 Visual supports: 

o Coloured overlays. 

o Buff-coloured paper. 

o Reading rulers. 

o Aids to tracking. 

 Assistants: 

o Adult support, other Teachers or Parent volunteers. 

o TAs 

o Plan for group-work or pair those experiencing difficulties 

with more able pupils. 

 

 

 

 

Used as an advance-organiser, pretutoring introduces key 

terms, concepts and vocabulary before they are needed. 

   

 

 

This is more than repetition and rote learning. Over learning 

considers building the skills to „automatic‟ levels (which 

minimises retrieval time). Thought is also given to keeping the 

learning in memory. Four steps are worked through in 

sequence: 

 

 Acquiring and practising new skills 

 Increasing fluency (to automaticity) 

 Generalising the learning in new contexts 

 Maintaining the learning by regular revision. 

Differentiation: 

Pre-Tutoring. 

Differentiation: 

Over-Learning. 
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    Supporting Learning Styles; Visual Learning; Auditory Learning 

 

 

Think of a time that you learnt something well 

What did you do? 

How did you remember it? 

 

Learning style questionnaires may stimulate discussion about 

preferred methods of learning.  Asking the pupil how they 

learn best can also be very valuable.   A learning style 

questionnaire is available at: 

 

http://www.vark-

learn.com/english/page.asp?p=questionnaire 

 

Below are the main methods to explore (visual, auditory, 

kinaesthetic and 3D thinking) and suggested resources for 

each. 

 

 

Use visual stimuli such as: 

 

 Colour (particularly to organise information) 

 Pictures and visual aids displayed on the whiteboard 

 Diagrams 

 Mind-maps for planning, organising and summarising 

 Posters around the room 

 Work displayed on the wall 

 Video memory; imagining a story, journey or sequence of 

events and „tagging‟ the information to be learnt to each 

stage. 

 

 

 

Use: 

 

 Spoken instructions and information 

 Tapes 

 Mnemonics (and not just for spelling) 

 Rhymes, rhythms and songs (memorise words or letters to 

different tunes). 

 

 

 

 

 

 

 

Supporting 

Learning Styles. 

Supporting Learning 

Styles: 

Visual Learning 

(and 

Visualisation). 

 

Supporting Learning 

Styles: 

Auditory 

Learning. 
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   Kinaesthetic Learning; Three-Dimensional Thinking  

 

Use concrete materials that the pupil can touch and feel, 

and also exploit learning „by doing‟ or by physical movement. 

Consider: 

 

 Drawing letters in sand.  

 3D resources like foam letters, magnetic letters or wooden 

blocks. 

 Props (and even costumes). 

 Modelling materials (to make letters or objects). 

 Learning based on arts and crafts. 

 Using the body to form shapes, letters etc. 

 

 

 

3D thinking can be a creative strength: The pen drawing 

below is by a 17 year old dyslexic boy who had found 3D 

letters helped him to learn to read and spell at 5 - 6 years of 

age. 

 

   
©Kate Saunders 2005 

 

To identify whether a child has an aptitude for visualisation 

and 3D thinking try the “Floating air exercise” 1 . 

 

 Ask the pupil to close his eyes and picture himself standing 

outside his house. 

 Ask him to walk up to the front door and enter. 

 If he is able to do this ask him to leave the house and float 

up into the air. 

 Ask him to picture himself above the rooftop looking down. 

Supporting Learning 

Styles: 

Kinaesthetic 

Learning. 

 

Supporting Learning 

Styles: 

Three-

Dimensional 

Thinking. 
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   Three-Dimensional Thinking; Support within Individual Subjects; 

Setting; Disapplication  
 

 

 Ask him to point to where the front door is, the kitchen, his 

bedroom etc. 

 Ask him to describe what he can see around him. 

 

 

Performing this with ease would suggest visualisation and 3D 

thinking strengths. Encourage the pupil to remember 

information by: 

 

o Video memory.  

o Visual learning (as above). 

o Models and real life articles, rather than merely pictures. 

o Allowing the pupil to see an object or symbol from 

different angles. 

 

 

  

Encourage Subject Teachers to:  

 

o Identify subject-specific skills and anticipate how literacy 

difficulties and dyslexia might impact upon them. 

o Refer to a pupil‟s IEP to inform subject-specific support. 

o Draw up a subject specific IEP, if this is considered relevant. 

o Actively reflect on curriculum content and teaching 

methods when a pupil with dyslexia fails to meet targets.  

o Access Specialist Teachers and others for advice and 

guidance. 

o Access professional development opportunities for raising 

their awareness of dyslexic difficulties, impact on the 

curriculum and effective teaching methods. 

 

 

 

Where setting occurs, pupils should be placed in sets 

according to their level of understanding. For some pupils this 

will mean high sets for some subject areas, for example, in 

science and technology. 

 

  

 

Pupils with dyslexia and literacy difficulties should have access 

to a "broad and balanced curriculum". However, 

disapplication (withdrawing a pupil from a particular subject 

completely) may be appropriate in rare cases, to alleviate 

anxiety and reduce Curriculum overload. 

Support within 

Individual 

Subjects. 

 

Support within Individual 

Subjects: 

Setting. 

 

Support within Individual 

Subjects: 

Disapplication. 
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 Supporting Homework; Recording    

 

Consideration should be given to adaptations that could be, 

or have been made to meet the pupil‟s needs. The time 

gained should be used for individualised support. 

 

 

 

Set homework at the beginning of the lesson (avoid setting 

homework in a rush at the end). Use it to advance-organise 

the lesson. 

 

Negotiate the amount of time to be spent on homework   

(It will take the pupil with dyslexia much longer to do). 

 

Provide a choice of homework (differentiating forms of output 

for example). 

  

Be creative with homework and how it is to be completed. 

Use multi-sensory methods for variety and meaningful 

learning, for example: 

 

o Designing a poster. 

o Making an audio storyboard. 

o Giving a presentation. 

o Drawing a cartoon or diagram. 

 

Consider the value of the homework. Use homework as an 

opportunity to pre-teach; pupils could collect resources or 

research vocabulary for a forthcoming lesson. 

 

 

Check homework is recorded accurately (or is printed out for 

the pupil) and is understood. 

 

Provide homework on a photocopied sheet when possible. 

 

Place homework on the school website (or moodle, virtual 

learning portal etc.) 

 

Record homework on a Dictaphone (for auditory learners). 

 

 

 

 

 

 

 

Supporting 

Homework. 

 

Supporting Homework: 

Recording. 
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    Homework Help; Marking 

 

 

Set up a buddy system so that pupils can contact each other 

after school. 

 

For those with most difficulty recording homework, identify 

people who can scribe; a TA, a friend or Teacher. 

 

Set up homework clubs before or after school, or at 

lunchtimes. 

 

Ensure close links with Parents home; Parents or Carers may 

help with organising the homework schedule or making sure it 

is completed. 

 

 

 

 

Mark for success. Consider the content and ideas rather than 

accuracy of spelling or punctuation. 

 

Spelling errors could be addressed separately, perhaps by 

targeting them in personal glossaries or homework diaries. 

Encourage pupils to use multi-sensory learning techniques to 

memorise a few well-chosen misspellings at a time. 

Supporting Homework: 

Homework Help. 

 

Marking. 
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  Support using Interventions; Wave 1; Wave 2   

 

 

Learning support is very likely to make use of intervention 

work, envisaged in three „waves‟ with the pupil moving 

through them for personalised learning.  

 

 

  

Typically, pupil intervention is at the level of Wave 1; those 

based around quality-first class teaching with specific, 

reasonable adjustments for inclusion. This is the philosophy 

behind the Dyslexia Friendly Schools Initiative and Inclusion 

Development Programme. Examples of Wave 1 intervention 

work include: 

 

o Multi-sensory teaching across all four interdependent 

strands of language (speaking, listening, reading and 

writing). 

o Whole-school initiatives to raise attainment. 

 

 

For those pupils requiring more support, for example those at 

School Action (or School Action +), Wave 2 and Wave 3 

interventions should be considered that augment the quality-

first teaching described above. They are: 

 

 Highly structured.  

 Systematic.  

 Delivered „little and often‟.  

 

They also: 

 

 Use considerable graphic representation.  

 Allow time for reinforcement.  

 Encourage generalisation. 

 

Wave 2 interventions enable pupils to apply their learning in 

mainstream lessons (perhaps by guided learning within it) but 

work can take place outside of the classroom. Typically 

delivered by Teachers or TAs with specialist training and 

based around proven methods, they aim to accelerate 

progress to that of peers. Examples include:  

 

 Direct teaching of study skills. 

 Guided learning between a TA and pupil on planning or 

summarising work. 

 Paired reading. 

Support using 

Interventions. 

 

Support using 

Interventions: 

Wave 1. 

 

Support using 

Interventions: 

Wave 2. 
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  Wave 3; Important Points to Note when using Interventions   

 

Finally, wave 3 interventions are for pupils with complex needs 

requiring careful individualised learning support, delivered by 

highly specialised Teachers, TAs or Learning Mentors. There 

are numerous wave 3 interventions and the effectiveness of 

many is detailed in the report, “What works for pupils with 

literacy difficulties?”2 Some examples include: 

 

 Reading Recovery. 

 Toe by Toe®. 

 AcceleRead, AcceleWrite. 

 

 

 

 

o It was noted previously that schools do not need formal 

identification of dyslexia from the SpLD team or 

Educational Psychologists to move pupils into an 

intervention; only the identification of a literacy need is 

necessary. 

 

o Since intervention work by specialised Teachers and TAs 

frequently involves withdrawal from the classroom, they 

are often considered as counter to the principles of 

inclusion. Provided that “tuition is sensitively timetabled 

and fully individualised via a suitable engaging multi-

sensory structured programme, then withdrawal support, 

preferably on a one-to-one basis, is the best way to 

accelerate progress in basic literacy skills and thereby 

promote inclusion.” 3  

 

o Solely teaching (without any intervention work 

whatsoever) “does not enable children with literacy 

difficulties to catch up.” 2  

 

o Intervention work can be good value and has 

demonstrated lasting gains (in the majority of studies 

where research has followed up attainment of the 

participants.) 

 

o If a school notices increasing numbers of pupils requiring 

wave 3 provision, it is important to review teaching in 

waves 1 and 2. Preventative work, in line with the principles 

of early identification and timely intervention, should be 

more effective. 

 

 

Support using 

Interventions: 

Wave 3. 

 

Support using 

Interventions: 

Important Points 

to Note when 

using 

Interventions. 
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Good Practice for Interventions 

 

 

Along with the primary rule,  

 

 Don‟t wait for the team – intervene. 

 

there are two other important considerations. 

 

An accurate assessment of progress is extremely useful to all 

involved. Therefore, it is good practice to assess before and 

after the intervention (see section 2 for assessment materials). 

Get into the habit of reliably measuring distance travelled, to 

inform future targets, decisions and IEPs. 

 

Finally, an accurate record of the work carried out and time 

taken (each week, each lesson etc.) is equally useful. 

Decision-making is facilitated and the SpLD team and 

Educational Psychologists will ask for this information on 

request of external support. 

 

 

 
 

1 Saunders, K., White, A., (2002). How Dyslexics 

Learn, pp16. (PATOSS). 

2 Brooks, Greg, (2007). What works for pupils with 

literacy difficulties?  Page 31. Third Edition. 

London: DCSF. 

3 Anderson, R., (2009). They‟re telling me what I 

already know instead of what I don‟t know: 

dyslexic pupils‟ experiences of withdrawal tuition 

during the later primary years. In: Garner, P., 

(Ed.), British Journal of Learning Support, 24 (2), 

pp.55-61. 
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