
     

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

Section 3 

Supporting Children: 

 

F) Verbal, Working and Visual Memory 

 

 



  Giving Information, Visual Prompts   

 

 

 

 Give new information more than once. Follow the old 

teaching rule,  

 

“Tell them what you‟re going to tell them.” 

“Tell them” and 

“Tell them what you‟ve told them.” 

 

 Pre-teach important information before it is needed. 

 

 Speak more slowly and read aloud slowly as this slows the 

pace of conversation and provides more processing time. 

 

 Be aware of how much you say. In some classrooms adults 

talk for 90% of the time. This is overwhelming for pupils with 

poor verbal skills. 

 

 

 

 

 Write key words on the board, or display around the room. 

 

 Use cue cards, for reminders and transitions. 

 

 Display flow charts showing critical steps in a sequence. 

 

 Use visual timetables. 

 

 Provide printed summaries of the notes, using text, symbols 

or pictures. 

 

 Provide movable words or letters (for example, on card or 

Post-it notes) to support tasks. 

 

 Use lots of colour, particularly for organisation. 

 

 Supplement speech with gesture, signs, facial expressions 

etc. 
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   Giving Instructions, Checking Understanding, Meaningful Memories  

 

 

 

Instructions must be: 

 

 In simple language 

 

 Broken into small chunks (of 1 or 2 items). 

 

 Attended to. Ensure pupils are looking up and listening. 

 

 Delivered using multi-sensory methods. 

 

 Prefixed by the pupil‟s name. 

 

 Say things in the order that you want them to be done 

 

 Pair more and less able pupils together, for support. 

 

 Teach pupils to use „video memory‟ for instruction 

sequences, visualising steps they need to take in their 

mind‟s eye. 

 

 

 

 

 Have pupils repeat instructions, explain the task to each 

other, or to a TA etc. 

 

 Ask the pupils how they will perform the task. 

 

 Allow thinking time. 

 

 Ask process questions. E.g. „How did you work that out?‟ 

„Have you done a problem like this before?‟ 

 

 

 

 

 Use concrete and real-life experiences to make learning 

meaningful, hence memorable. 

 

 Use all the modalities; visual, auditory and motor. 

 

 Give time to access working memory (this can take 8 

seconds).  
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  Pupil Responses, Environment   

 

 

 

 Provide a personal copy of sequence of tasks for the pupil 

to tick off. 

 

 Use games and activities to develop memory (see below). 

 

 Try to link new facts with familiar information. E.g. if the 

child can spell „fight‟, it will be easy for them to learn 

„might‟, „right‟, „blight‟ etc. 

 

 Memory is strongly linked to emotion. So humour can be a 

helpful aid to memory. 

 

 

 

 

 Give time to think (teachers typically expect an answer in 

less than one second!). 

 

 Pause at meaningful ideas or critical points. 

 

 Try not to dictate; when necessary speak slowly. 

 

 Ask for group answers, rather than picking individuals. 

 

 Be aware that pupils with difficulties may „freeze‟ when put 

on the spot. 

 

 

 

 

 Background noise involving verbal information is very 

disruptive to working memory. Hence try to reduce 

chatting and do not use background music with lyrics 

when pupils are memorising new information. 

 

 Place the child where he can easily hear and see the 

teacher. 

 

 Where possible use curtains and carpets to absorb excess 

sound. 

 

 Avoid working with a child in a space where noise flows in 

all directions. 
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 Supporting Working Memory using ICT, Strategies for Developing 

Verbal Memory    
 

                         

 

There are some software programs to develop working 

memory. 

 

Examples: 

 

 Brainbuilder (ABT). 

 

 Memory Booster (Lucid). 

 

 Nessy BrainBooster  (Nessy). 

 

 Mastering Memory (CALSC). 

 

 Jungle Memory (www.junglememory.com) 

 

Care must be taken with these programs.  Discussion of 

memory strategies with the pupil or student is essential as is 

ensuring high quality practice sessions (rather than working out 

how to beat the program). 

 

 

 

 

 Rehearsal: Verbal repetition of items to be remembered. 

E.g. to remember a list of words, encourage the child to 

say or whisper the words to themselves, over and over. 

 

 Categorisation: Grouping items into categories e.g. „cat, 

dog‟ orange, horse apple, pear‟ could be remembered in 

two groups: „cat, dog, horse‟ and „apple, orange, pear‟.  

 

 Chunking: Words can be chunked into syllables, and digits 

into groups of 2 or three. 

 

 Elaboration: Generating a visual image to link together 

unrelated items. E.g. to remember the words „hat‟ and 

„dog‟, the pupil could imagine an image of the dog 

wearing the hat. Pupil may visualise a whole story that they 

use to link together information to be remembered. 

Likewise visual information will be remembered better if 

linked to a verbal label, e.g. if child is looking at a table, it 

helps to verbalise the word table. 
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    Activities and Games to Support Memory Difficulties, Verbal Memory 

and Working Memory 

 

 

 Mnemonics for spelling etc (e.g. „big elephants can‟t 

always understand small elephants‟ for „because‟). 

 

 Metacognition: raise pupil‟s awareness of the use of 

different memory strategies. Help them to recognise their 

memory strengths and weaknesses and which strategies 

are most effective for them.  

 

 External devises: e.g.  

 

 Pictorial checklists and directional signs 

 

 Lists/notebook/diary 

 

 Colour coding. 

 

 

 

These activities have been split into different areas, so that 

adults can focus on ones are that most appropriate for the 

needs of each child. However please note that many 

activities will be beneficial for more than one problem area. 

 

 

 

 

 

 

 

 

 

 „I went shopping and bought…‟ or „Into my suitcase I 

put…‟ or „I went to the zoo and saw…‟ each child 

remembers what went before and adds an item. 

 

 Repeating short sentences, e.g. „My dog is black‟. These 

sentences should be made gradually longer and more 

complex. 
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 Verbal Memory and Working Memory  

 

 

 Take turns to increase a sentence, e.g. 

 

 

1. I see 

2. I see a 

3. I see a big 

4. I see a big red etc 

 

 

 Puppets. Get the puppet to say strings of digits, sounds, 

words etc. The child should repeat back what the puppet 

has said. Begin with perhaps 2 words and then increase the 

number gradually. As the child‟s memory develops, the 

time lapse between hearing and recall may be 

lengthened. 

 

 Telephone numbers. Use a toy telephone. The adult is the 

phone operator. A child asks her for the phone number of 

his friend. The adult provides the number (length depends 

on child‟s ability). If the child repeats it back correctly he is 

put through to the friend. 

 

 Lift attendant. One child is the lift attendant. The others are 

passengers. Each child in turn names the floor at which he 

wants to get off. The lift boy repeats the numbers (E.g. first 

floor, second floor, tenth floor) and then finishes by saying 

„everybody off‟. 

 

 Silly Billy. Give a series of commands to perform with every 

day items. (e.g. sit on a chair, put on the gloves, stand up 

and jump over the hat.‟ 

 

 Labels. Give the children an identifying label (e.g. colour or 

animal) then give them instructions using that label, not 

their name. 

 

 Silly sentences. Make silly statements (e.g. „Your feet are at 

the end of your arms‟) and ask the child is that true of 

false? 

 

 Story books. Read small sections from simple story books 

and ask the child questions about the passages. 
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  Using Sequences and Rhythms   

 

 

 Ask children to retell well known stories. Fairy tales such as 

Goldilocks and The Three Bears or The Three Little Pigs are 

particularly good for sequencing events in a story. 

 

 The child is given practical instructions to be carried out. 

E.g. „Go to the cupboard and get a red pencil‟. These 

instructions may be made gradually more complex. The 

gap between the instruction and the action should also be 

gradually increased. 

 

 Instruct children to draw certain items. E.g. „Draw a red 

house with a blue door and green windows‟. 

 Child could practice delivering a spoken message. 

 

 Simon says. Give children an action to do. They only 

comply if your prefix the actions with „Simon says….‟ 

 

 Tell a story where children must do an action each time a 

word is mentioned in the story. E.g. „Dog‟ means „stand 

up‟, „cow‟ means „swap places‟ „sheep‟ means „touch 

your toes‟. Tell a story about a farm, frequently using the 

words, dog, sheep and cow. 

 

 

 

 Recall days of the week, months of the year, seasons in 

sequence. Picture cards can be used to prompt memory 

initially. Encourage child to talk through what happens 

during each day of the week/ month etc so that the 

sequence is linked to meaningful material in long term 

memory. 

 

 Recall the alphabet. This may be made into a game with a 

group of children each taking a turn to add a letter. The 

alphabet song can be used to aid memory. 

 

 Sing songs and nursery rhymes. These often involve 

memory and sequencing. E.g. Old Macdonald had a farm. 

Clapping and tapping to these help rhythmic training. 

 

 Adult beats rhythms on an instrument. Child repeats them 

by beating or clapping. 

 

 Clapping games. Clap a sequence of moves with a 

partner to a well known song. 

Activities and Games: 

Using 
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    Visual Memory 

 

 

 Clap the syllables in words. 

 

 

 Kims Game. Put a selection of items on a tray, allow 1 

minute for the child to look at them. Then cover the 

objects and see how many the child can remember. 

Gradually increase the number of objects the child has to 

remember. 

 

 As above, but remove one item from a selection of five 

that were initially viewed. Can the child spot which object 

is missing? 

 

 

 Follow an obstacle course and ask the child to recall the 

lay out, either by describing it or drawing. 

 

 Card games. E.g. snap, pairs, rummy. 

 

 Children to copy gestures that the adult does. E.g. 

Touching her nose, rubbing her tummy etc. Then children 

are encouraged to copy the gestures one step behind the 

teacher. I.e. the children touch their noses when the 

teacher moves on to rub her tummy. Increase to two and 

three steps behind if appropriate. 

 

 Copy a 3D pattern in building blocks, Lego, K‟nex, beads 

etc. 

 

 Look at an object. Find its pair hidden in the room. 

 

 Look out of the window and ask for three things that the 

child can remember. Can they still recall these items 

minutes later? 

 

 Show the child a picture, remove it and ask the child to 

describe it in detail. 
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