SEND knowledge tool
	Special Educational Needs and Disability in mainstream schools

Developing the workforce is a strategic priority for improving outcomes for pupils. This guidance has been produced by drawing together a wide range of sources from across the education sector in order to better enable teachers, SENCOs, leaders and those in governance roles, to identify and plan their own priorities for developing themselves and/or the teams they lead. Rather than providing a new set of expectations or requirements the SEND knowledge tool, brings together policy, regulation, evidence, and practical guidance based on the graduated approach.

The content has been created with the view that all teaching practice should be based on evidence of what works and carried out in a way that maximises the positive impact on pupil attainment and teaching quality. The aim is to not introduce unnecessary workload, or otherwise risk the wellbeing of practitioners. The School Workload Reduction Toolkit can help schools to review and reduce workload across the school and includes examples of how schools have taken action to increase wellbeing and reduce workload across a range of areas. There are also case studies and details of research that have been undertaken to reduce workload here. The Making Data Work report also sets out principles for using data not just effectively, but also efficiently, to ensure that it does not create unnecessary workload.


	Policy & Legislation
	Primary areas of need
	Supporting pupils with SEND

	The identification and support for pupils with Special Educational Needs and Disability is enshrined in the Equality Act 2010 and other pieces of legislation, regulation, and guidance. 

Schools will need to have regard to their legal duties, particularly school leaders and those in governance roles. The specific guidance most relevant to schools relating to Special Educational Needs and Disability in mainstream schools is covered by Section 19 of the Children and Families Act 2014 and Chapter 6 of the SEND Code of Practice 2015. 

The SEND Code of Practice (2015) defines a child as having Special Educational Needs, if:

They have a learning difficulty or disability which calls for special educational provision to be made for him or her. A child of compulsory school age or a young person has a learning difficulty or disability if he or she:

· has a significantly greater difficulty in learning than the majority of others of the same age, or

· has a disability which prevents or hinders him or her from making use of facilities of a kind generally provided for others of the same age in mainstream schools or mainstream post-16 institutions (SEND COP, 2015, p. 15-16).

Many pupils with SEN may also have a disability, as described under the Equality Act 2010. Disability is defined as:

‘…a physical or mental impairment which has a long-term and substantial adverse effect on their ability to carry out normal day-to-day activities’ (SEND COP, 2015, p.16).

The Code of Practice articulates a vision for the education of pupils with SEND. It says that ‘all children and young people are entitled to an appropriate education, one that is appropriate to their needs, promotes high standards and the fulfilment of potential. 

This should enable them to:

· achieve their best

· become confident individuals living fulfilling lives, and

· make a successful transition into adulthood, whether into employment, further or higher education or training’ (SEND COP, 2015, p.92).

The notion of reasonable adjustments is a key part of what school needs to do in order to support pupils and achieve this vision. 

Information on the different types of reasonable adjustments in relation to specific areas of need are provided throughout this guidance, particularly in the ‘Delivering support’ section. 


	The SEND Code of practice categorises pupils in to four primary areas of need. These are:

Communication and interaction

The code of practice states that: Pupils with speech, language, and communication needs (SLCN) primarily have difficulty in communicating with others. This may be because they have difficulty saying what they want to, understanding what is being said to them, or they do not understand or use social rules of communication. They may have difficulty with one, some or all of the different aspects of speech, language, or social communication at different times of their lives.

Children and young people with ASD, including Asperger’s Syndrome and Autism, are likely to have particular difficulties with social interaction. They may also experience difficulties with language, communication, and imagination, which can impact on how they relate to others (SEND COP, 2015, p.97).

Cognition and learning

The code of practice states that: Support for learning difficulties may be required when children and young people learn at a slower pace than their peers, even with appropriate differentiation. Learning difficulties cover a wide range of needs, including moderate learning difficulties (MLD), severe learning difficulties (SLD), where children are likely to need support in all areas of the curriculum and associated difficulties with mobility and communication, through to profound and multiple learning difficulties (PMLD), where children are likely to have severe and complex learning difficulties as well as a physical disability or sensory impairment.

Specific learning difficulties (SpLD) affect one or more specific aspects of learning. This encompasses a range of conditions such as dyslexia, dyscalculia, and dyspraxia (SEND COP, 2015, p.97).

Social, emotional, and mental health difficulties

The code of practice states that: Children and young people may experience a wide range of social and emotional difficulties which manifest themselves in many ways. These may include becoming withdrawn or isolated, as well as displaying challenging, disruptive, or disturbing behaviour. These behaviours may reflect underlying mental health difficulties such as anxiety or depression, self-harming, substance misuse, eating disorders or physical symptoms that are medically unexplained. Other children and young people may have disorders such as attention deficit disorder, attention deficit hyperactive disorder, or attachment disorder. (SEND COP, 2015, p.98).

Sensory and/or physical needs

Some children and young people require special educational provision because they have a disability which prevents or hinders them from making use of the educational facilities generally provided. Many children and young people with vision impairment (VI), hearing impairment (HI), or a multi-sensory impairment (MSI) will require specialist support and/or equipment to access their learning, or habilitation support. Children and young people with an MSI have a combination of vision and hearing difficulties.

Information on the different types of assessment for pupils with SEND and approaches to supporting them in school are provided throughout this guidance, particularly in the ‘Assessing pupil need’ and ‘Planning provision to meet pupil need’ sections. 


	Universal, targeted and specialist provision

Teachers are responsible and accountable for the progress and development of the pupils in their class, including where pupils access support from teaching assistants or specialist staff (SEND COP, 2015, p.99).

Providing high quality teaching that is appropriately differentiated and personalised will meet the majority of pupil needs. This is the basis for universal provision that all pupils should be able to access when they need it. Where high quality teaching is ineffective to all pupils, but particularly those with SEND, are likely to have much worse outcomes than their peers.

The Teacher Standards express a similar view by emphasising the importance of setting high expectations ‘which inspire, motivate and challenge pupils’ (DfE, 2013, p.10). More specifically, Standard 5 states that a teacher must ‘adapt teaching to respond to the strengths and needs of all pupils’ (DfE, 2013, p.10), this includes differentiating, having a clear understanding of pupils’ level of need and development. 

Schools may provide more targeted provision to pupils where progress is not in keeping with the expectations of teachers. Selecting which type of targeted support is appropriate to address pupils’ needs must be based on a thorough assessment of those needs, a pupil’s strengths, and how these impact on a pupil’s academic ability. This type of support should use well-evidenced interventions targeted at their areas of difficulty and where necessary include specialist equipment or software (SEND CoP, p.97).

Where a pupil does not make progress, even despite high quality teaching and evidence-based targeted support, schools should consider using a specialist professional to help better assess and support pupils. Examples of specialist professionals include:

· educational psychologists

· Child and Adolescent Mental Health Services (CAMHS)

· specialist teachers or support services, including specialist teachers with a mandatory qualification for children with hearing and vision impairment, including multi-sensory impairment, and for those with a physical disability. 

· Therapists, such as speech and language therapists, occupational therapists, and physiotherapists (SEND CoP, 6.61, p.103).
The graduated approach

Understanding the needs of pupils is essential for teachers to provide effective and timely support to pupils. Where a pupil is identified as having SEND, schools need to take action to remove barriers which prevent pupils progressing (SEND CoP, 2015).

The graduated approach is a four-part cycle through which schools can determine the scope and severity of pupil needs and decide how best to address them within their existing special educational needs provision. The assess, plan, do, review cycle is iterative, meaning that teachers can revisit, refine, and revaluate their understanding of pupil needs and the effectiveness of the support they have already put in place.

A detailed approach reviewed at regular intervals will allow schools to determine how well the setting’s special educational needs provision is meeting these needs and whether the advice from a specialist professional is required.


	Assessing pupil need

Assessing pupil need is an essential process to support learning. Schools face considerable challenges when assessing pupils who are not making sufficient progress or may have Special Educational Needs and Disability.

Effective practices are purposeful, precise, and guided by a cycle of ever greater clarity on the needs of pupils. A system which embodies these principles will enable schools to identify pupils who are not making progress and/or may have some form of SEND in a timely way. However, for pupils with identified or anticipated SEND, it is not necessary to wait until a thorough assessment has taken place to begin intervention. Instead, schools should seize the opportunity to observe pupil learning and progress to enable them to make adjustments in a meaningful and fair way. 


	Teachers
	SENCOs
	Leaders
	Governors

	Teachers are usually the best placed to identify when a pupil is having difficulty and will also often be the person providing support to pupils who have SEND. This means that they need to have a good understanding of pupils’ needs. They will understand that the relationship between SEND and pupils’ progress and attainment is complex and know that assessing pupil need is not about diagnosing SEND - it is about understanding the reasons they are not making progress and what teachers can do to support pupils within their existing practice and resources. 
Assessing pupil need effectively includes identifying difficulties as early as possible using a range of different information sources, determining whether these are significantly different from their peers, and exploring what the causes of these may be. Where a teacher believes that SEND may be the underlying cause of a pupil’s lack of progress, they should discuss this with their SENCO; where appropriate, this may lead to further diagnostic assessment by a specialist professional. Teachers will remain professionally curious, engaging with research to understand the four broad areas of need and how these may present in the classroom, as well as working with colleagues to interpret and reflect on a range of information sources in relation to their specific context.

There is an expectation that all teachers will be familiar with their responsibilities under the SEND code of practice. However, there is also recognition that SEND is a complex and very broad area, and that teachers will develop their understanding throughout their training and later careers. The following principles describe effective practices, with accompanying links to case studies and wider reading designed to support teachers as their experience, expertise and confidence develops.
	The SENCO takes a strategic lead on the development of in-school practices relating to SEND (SEND CoP, 6.11, p. 108) and supports teachers, leaders, and governors in their roles in relation to these practices. They will have a detailed understanding of the SEND Code of Practice, relevant legislation, and other policies, such as those of local authorities. Working in collaboration with other settings, particularly at times of transition, can help ensure information sharing is effective and that support continues to develop in response to the needs of pupils rather than being duplicated.

SENCOs will have a wider understanding of the different methods of assessing pupil need used across their setting and how these are or could be used to inform the planning and implementation of support. Comprehensive assessment of need can support the development of a pupil’s profile of strengths and development needs and a more specific understanding of the nature of an individual pupil’s impairment. This is especially important when applying for statutory assessment or other reasonable adjustments, as with exam access arrangements. 
SENCOs will engage specialist professionals when necessary to provide some forms of assessment of need. The methods, concepts, and recommendations provided by these specialist professionals will vary depending on the focus of their professional practices, so the SENCO will have a good understanding of their roles and expertise. The SENCO will also be adept at integrating wide sources of information to understand pupil needs, including statistical data such as on the make-up of the SEND cohort in comparison to other settings and standardised scores, to help support teacher and teaching assistant colleagues. This will include proactively engaging with parents and pupils themselves as one source of information.
There is an expectation that all SENCOs will be familiar with their responsibilities under the SEND code of practice, as well as completing the NASENCo award within two years of taking on the role. They will have a wide knowledge of SEND, but as this is a complex and very broad area, their knowledge and practices will continue to develop, taking into account the particular needs and characteristics of the SEND cohort in their setting. The following principles describe effective practices, with accompanying links to case studies and wider reading designed to support SENCOs as their experience and expertise develops.
	A member of the school leadership team will be responsible for managing and developing the quality of SEND provision in the setting, identifying and addressing any gaps. Depending on the size of the school and its structures, this could be the headteacher or another member of the senior leadership team.

Effective arrangements for tracking pupils in a setting can help ensure pupils who may need additional assessment are identified, for example based on their outcomes in national tests or knowledge and skill profiles used at points of transition. By developing assessment practices from identifying broad areas of need to more specific needs, especially in relation to particular SEND needs, schools can better target limited resources.

The school leader will appreciate the need for data to be analysed and interpreted in a systematic way in order to effectively identify pupil need. This is most effective when staff are adequately trained for their particular role, which may require specific qualifications, as with exam access arrangements. They will understand that a lack of expected progress or a failure to attain in line with peers for pupils could be an indication of SEND but might also indicate prior or current gaps in provision. 
There is an expectation that all school leaders will be familiar with their responsibilities under the SEND code of practice. They will have a good understanding of their staff members’ knowledge and skills in relation to SEND and the assessment of pupil needs, and will support staff members to develop accordingly through appropriate CPD. The following principles describe effective practices, with accompanying links to case studies and wider reading designed to support school leaders in developing the experience, expertise, and confidence of their staff and their in-school provision. 
	Governors and Trustees are responsible for setting a clear vision and strategy for supporting pupils who are not making expected progress or who may have SEND. This strategy should reflect the existing practices and resources the setting has and how these could be improved over time. When considering the effectiveness of assessment and identification of pupil need, governors and trustees should have a broad view of the types of methods and approaches used in the setting and be confident about the extent to which these are effective. 

Governors and trustees will feel confident in interpreting data from existing sources to understand the nature of the SEND cohort and their outcomes, requesting further information about the process of using assessment data where appropriate.

Considering the support from other specialist professionals that is being accessed can provide further evidence of how the setting is leveraging additional expertise to support teachers in the classroom. 

There is an expectation that all governors and trustees will be familiar with their responsibilities under the SEND code of practice, with at least one governor or trustee having enhanced knowledge or skill in this area and succession planning for this person in place. Governors and trustees will consider the training needs of school leaders, teachers and teaching assistants, and the governing body / board itself, as well as plans to address these. The following principles describe effective practices, with accompanying links to case studies and wider reading designed to support governors and trustees in developing the ability to effectively hold school leaders to account for the setting’s SEND provision.

 

	Key principles: Assessing pupil need

	Assessing pupil need

Assessing pupil need is about helping teachers understand what they can do to support pupils within the teacher’s existing practice and resources.

The teacher’s role is not to diagnose SEND themselves, but they should be familiar with the role of the SENCO and specialist professionals such as paediatricians, GPs, educational psychologists, occupational therapists, or speech and language therapists.

It is useful to understand the differences between the four broad areas of need - cognition and learning, communication and interaction, physical and sensory, and social, emotional, and mental health - and how these may present in the classroom.

It is important to identify pupil need as early as possible, by gathering information from a range of contexts and activities, both academic and non-academic. Assessment of pupil need should be thorough and recent and should include an analysis of pupils’ abilities in different areas and their stage of development. 

The impact that SEND has on pupil progress and attainment can vary hugely and will depend largely on the nature of their impairment. Equally, not all pupils whose progress or attainment is not in line with expectations have SEND.

The sharing of sensitive information about pupils and their needs, for examples the outcomes of assessments, must be conducted in line with relevant privacy and data policies. Your setting’s SENCO, leader or GDPR designated lead can provide you with additional guidance on how this works operationally.

Information sources

Using a range of information to identify needs avoids the risk of reaching unfounded conclusions based on limited information. Sources of information will include progress and attainment data, provision maps or similar, and the input from other colleagues and parents.

Engaging directly with pupils and their parents and families helps to understand their strengths, interests, and concerns. Teachers should communicate openly and in a timely manner, but this should also be done in a way which is proportionate to pupils’ level of need and resulting intervention and support. 

Using data from a standardised assessment such as a reading fluency test can provide a more specific indication of areas of need, for example in language, literacy, or communication.

Specialist professionals, such as SENCOs, educational psychologists, speech and language therapists, occupational therapists, and specialist teachers, may carry out diagnostic tests to determine specific and/or global areas of difficulty to enable teachers to make effective decisions in response to these.

Understanding context

Consideration of a pupil’s progress, attainment, behaviour etc. in relation to that of their peers, based on a range of sources of information, may help to identify specific areas of need.

There may be a range of reasons other than SEND for a pupil not attaining at the level that would be expected, for example gaps in their formal education, so understanding a pupil’s individual context is important in order to most effectively address their needs.

It is important to consider the context of your setting and the wider community, including levels of disadvantage and SEND compared to local and national averages, when considering the needs of pupils and how these might best be addressed at individual or whole-school level.  

Keeping up to date with research in the field of SEND as well as reflecting on examples of practice from a range of settings can help to inform practice, but the importance of context needs to be recognised - approaches cannot be translated wholesale from one setting to another. 

Working with colleagues to look at information gathered from a range of sources and pupil needs can help to develop and inform approaches to support for an individual pupil and across the whole school. 


	Identifying SEND

The SENCO’s role is to work with teaching colleagues, including subject specialists, to consider evidence from a range of sources that indicate the likelihood that a pupil has recognisable SEND (SEND CoP, 6.38, p.100).

Identifying any specific impairments will help schools to determine the severity of SEND and the extent to which in-school support is sufficient to meet these needs. Where pupils have significant difficulties and are working outside of the national curriculum, SENCOs should consider using other forms of assessment. The engagement model is an assessment tool which supports pupils who are working below the level of the national curriculum and not engaged in subject-specific study (DfE, 2020, p.6).

Engaging parents early to alert them of any concerns can be an invaluable source of information. Considering information from parents alongside school data about a pupil can help with understanding their development and needs. (SEND CoP, 6.45, p.100).

It is important to understand the wide range of assessment methods and resources that may be used to assess pupil need, as well as the limitations of these. By developing competence and confidence in key principles of educational assessment and the use of specific tests and tools, assessment of pupil need by the SENCO will enable more specific insights into the nature of a pupil’s SEND.
Assessments of pupils and their needs must be conducted, and their outcomes shared, in line with relevant privacy and data policies. Teachers should be supported to understand how to handle sensitive data. 

Information about pupil needs, including outcomes of assessments, should be communicated to colleagues, parents and where relevant, pupils in a timely way.
Being mindful of other pupil characteristics and their possible impact on pupil progress and attainment will provide additional information on needs.  
Considering the validity and reliability of any information gathered during an assessment enables the SENCO to determine the value this information has, when seeking to identify SEND or design suitable approaches and resources to support pupils.
Assessments by other professionals
The SENCO can draw on the expertise of specialist professionals, including educational psychologists, speech and language therapists, occupational therapists, and specialist teachers, for example to carry out diagnostic tests, including to inform access arrangements for examinations.

Using the information from diagnostic reports from specialist professionals (e.g. EPs, OHT, SALT) is important for understanding the specific nature of a pupil’s impairment. Reflecting on any recommendations and how these can be implemented in school will help SENCOs advise teaching colleagues and plan suitable interventions, where relevant. 
It is useful to be aware if other professionals are already supporting pupils or could do so if necessary. These might come from your local authority, or individual schools or multi-academy trusts may have additional resources that can be drawn upon. (SEND CoP, 6.47, p.101).
Using assessment evidence

Making sense of a large amount of information can be daunting. SENCOs can support teachers and teaching assistants by aggregating this information into clear and practical summaries. This information can also be used strategically by leaders to consider how they can develop in-school provision. 
Where assessments are conducted by other members of staff, such as teachers and teaching assistants, SENCOs can help to ensure this is done well by supervising these practices and providing practical support with guidance on test administration and analysis of results.

	Developing assessment practices
It is the job of leaders to help ensure that the practices for assessment and identification of pupil need in their school are effective, by making sure they are adequately resourced, managed, and delivered by colleagues with appropriate training.
Teachers and SENCOs are likely to be undertaking a number of assessments of pupil need using a range of information sources. Leaders can help ensure this information is used effectively by considering how this is aligned to wider school practices for tracking and monitoring progress and attainment, to avoid unnecessary workload. 
The contribution made by specialist professionals should be considered alongside the existing in-school provision in relation to the needs pupils with SEND in the setting. Ensuring there is effective integration between universal practices (for example in-class provision) and more specialist practices (for example one-to-one support) can help leaders to identify gaps in provision and consider how to develop solutions to these. The availability and accessibility of specialist professionals varies across the country, so being aware of provision at a local level will help consider internal resource requirements.
It is important that leaders are confident of the fidelity, quality, and effectiveness of procedures for assessing pupil need across the setting. 
Leading assessment 

Leaders can play a role in analysing the profile of knowledge, skills, and qualifications required for different forms of assessment of need that is undertaken by different members of staff. This could include the setting’s SENCO, pastoral and welfare teams, and those supporting pupils and their families, as well as teachers themselves. 
It is also important that leaders are confident about the quality of data analysis and that the person or people responsible for this in their setting have appropriate training and support in their role. 

Outcomes from assessment of pupil needs can help teachers to plan support for pupils. However, information needs to be shared in a timely way with colleagues and parents, whilst also ensuring this is protected with integrity and that relevant data privacy and data policies are followed by all staff. Engaging directly with pupils and their parents and families helps to understand their strengths, interests, and concerns. Teachers should be encouraged to communicate openly and in a timely manner, but this should be proportionate to pupils’ level of need and resulting intervention and support.

	The impact of assessment
Governors and trustees should be familiar with the systems and practices in place in their setting, including for assessing pupil need, and the management information used by leaders to monitor how these are working. They should agree with leaders how this should be reported to the board (Gov handbook, 3.4.1, p.22). 
Members of the board can provide more effective support and challenge to senior leaders if they have sufficient knowledge of the different forms of assessment of pupil need and the purpose of each of these.
Governors should also consider how school and trust leaders are collecting data, the frequency and time costs of data collection, and whether this is proportionate (Making Data Work, p.19).
It is useful to understand who has specific roles in assessment across the setting, such as analysis and quality assurance. Members of the board may wish to understand the impact of processes which enable the assessment of pupil need and could invite school leaders, including the SENCO if appropriate, to present this information on an annual basis. 
Understanding what support a setting receives from specialist professionals and how this supports pupils with SEND is crucial. The availability and accessibility of specialist professionals varies across the country, so being aware of provision at a local level will help consider internal resource requirements.

Members of the board have a role in agreeing budgets and monitoring the impact of any SEND related spending. Governors should be confident that school resources are being used adequately to support pupils with SEND.



	Key sources of information in school:

· Progress and attainment data

· Assessing knowledge and skill levels (baseline measures and throughout the year)
· Pupil and parent voice

· Attendance and behaviour 

· Transition procedures

· Staff referrals and pupil disclosure
· Standardised assessment (e.g. The York Assessment of Reading for Comprehension test, Vernon's Graded Word Spelling Test)

· Screening tools (e.g. Strengths and Difficulties Questionnaire (SDQ))
· Specialist and or medical assessment


	Planning provision to meet pupil needs

Introducing additional support for pupils is often seen as an imperative and schools understandably seek to introduce strategies and interventions for pupils who are not making expected progress or who may have SEND. 

Effectively planning what additional support schools can provide, within their existing resources and working practices, involves translating information gathered from assessment of pupil need into strategies which best support the needs of pupils. Schools should identify approaches that are based on reliable evidence of effectiveness and can be delivered by staff that have sufficient skills and knowledge (SEND CoP, 6.50, p.101). Agreeing with colleagues and parents what support will be put in place, recording this accurately (such as in personal profiles or provision maps), and communicating this as widely as is appropriate are all essential to this process. For pupils with identified SEND who are receiving targeted or specialist support it is also necessary to consider how any progress can be sustained in the classroom environment. Schools should see provision as being joined up and complementary in order to achieve what they have planned to deliver. 


	Teachers
	SENCOs
	Leaders
	Governors

	Teachers are responsible for ensuring that their pupils make continued progress and will be providing the majority of support for pupils showing difficulty or having an identified SEND. This means they will need to have a good understanding of the strategies and approaches which are most likely to enable pupils to achieve across a wide range of subjects and activities. Teachers will need to know about the extent and nature of specific difficulties pupils may have and how these are being addressed, both within the classroom and (where necessary) outside of the classroom, perhaps with the help of a teaching assistant or specialist professional. However, it is not the job of teachers to determine or secure the targeted or specialist support pupils may require.

Planning effective support for pupils includes considering how to adapt high quality teaching approaches in classes. Teachers may draw on the guidance of SENCOs and the support from teaching assistants to help pupils learn in a way that is appropriate to their needs. Other sources of information held centrally in school can assist teachers, including provision maps and pupil profiles. Documenting and feeding back on pupil progress is an important aspect of planning as teachers work through a cycle of support.
There is an expectation that all teachers will be familiar with their setting’s policy and resources for supporting pupils. However, there is also recognition that provision for these pupils is likely to vary between settings and within different local areas. The following principles describe effective practices, with accompanying links to case studies and wider reading designed to support teachers as their experience, expertise, and confidence develops.

	SENCOs are responsible for the day-to-day activity which underpins a school’s provision made to support pupils with SEND, including those with an EHCP (SEND CoP, 6.88, p.108). This provision will involve support at universal, targeted, and specialist levels and include staff from across the school and specialist professionals from local agencies. 
A school’s SEND provision should always start and finish with high quality teaching and SENCOs are well placed to share their expertise with colleagues especially when planning for support in class. The physical environment and social relationships are just as important as the nature and content of lesson planning, especially where these present additional barriers for pupils with SEND. SENCOs can help colleagues by modelling effective strategies in class and providing feedback on planned activities. 
Working in collaboration with other colleagues, particularly teaching assistants, can help ensure support is well-coordinated and appropriate to a pupil’s needs. Targeted interventions, for example, are where SENCOs can provide expertise when identifying suitable interventions and planning on what impact they are intended to have in relation to the information gathered during assessment. Recording pre-and post-measures for interventions will help ascertain any impact they have on pupils and should be recorded centrally to ensure these activities are not duplicated. Such records can also help when seeking to evidence the impact of interventions against the SEN notional budget and for when they consider applying for a statutory assessment.
There is an expectation that all SENCOs will have an in-depth understanding of the type of support available to pupils, either from within a school’s existing resources or those from external specialist professionals. Such information should be recorded in the school’s SEND Information Report (SEND CoP, 6.79, p.106). Provision will largely be dictated by the current needs of a setting’s SEND cohort, but SENCOs will need to be agile where these needs change in type or severity as new pupils join the school. The following principles describe effective practices, with accompanying links to case studies and wider reading designed to support SENCOs to effectively plan provision as their experience and expertise in this area develops.
	Leaders are responsible for the overall quality of provision in their setting. This will involve scheduling regular planning meetings to consult key staff, including the SENCO and specialist professionals. 
The quality of a setting’s provision and its ability to meet the needs of its pupils is reliant on consistent and well-understood standards. Planning effectively for support in the classroom will mean schools can get the most out of support and have the best chance of successfully improving outcomes. 
Teaching Assistants (TAs) form a significant part of a school’s team and provide much of the support to pupils with SEND. Research suggests that when deployed well, TAs can make a big difference to the outcomes of pupils with SEND (TA Review guide, 2017). TAs can play a particularly effective role in delivering evidence-based interventions, either to small groups or individuals. However, TAs need a sufficient level of training, supervision, and development in order to support and progress identified pupil needs. In so doing, TAs can gather extensive information about pupils and their progress which can be valuable to the continued development of a graduated approach. 

There is an expectation that leaders will have a breadth of understanding of the issues facing the pupils with SEND across their setting and how provision is structured to deliver to their needs. This provision should be recorded publicly on the school’s website (SEND CoP, 6.79, p.106). Leaders are also in a position to add additional capacity to their setting especially through engaging with the wider educational sector, bringing new ideas, insights, and approaches to SEND support. The following principles describe effective practices, with accompanying links to case studies and wider reading designed to support leaders to effectively plan provision as they adapt to the changing requirements of their pupils with SEND.
	Governors are responsible for ensuring their setting complies with its responsibilities under relevant legislation and guidance. This means that they will need to ensure that the setting meets its duties under the Equality Act (2010, (SEND CoP, 6.90, p.108) and that specific information relating to the settings provision is published in the SEND information report on an annual basis. 
Requirements include the need to ensure there is a qualified SENCO (SEND CoP, 6.84, p.108), and that there should be a member of the board or a committee with specific oversight of the school’s arrangements for SEND (Governance handbook, 2019, 2.3.8, p.15). 
The board should be confident in the key responsibilities of the SENCO and, with the setting’s leaders, monitor the effectiveness of SEND provision (SEND CoP, 6.84-6.94). The time and resources required by the SENCO to discharge their responsibilities should also be taken into account as a key principle of effective people management.

	Key principles: Planning support

	Effectively planning support for pupils with SEND is about helping teachers understand what they can do within the existing resources they have in their classrooms or settings.

The main method of supporting pupils with SEND in the classroom is through higher quality teaching. This can be enhanced with reasonable adjustments such as supporting physical access and using assistive technology, and by adapting teaching approaches to suit specific areas of need.
Teachers are adept at planning lessons and other activities which includes consideration of how best to support pupils with SEND to learn and participate alongside their peers. It is the teacher’s role to ensure that support for pupils is clearly and thoughtfully designed in relation to their setting’s existing policies and practice. 

There is an expectation that teachers will be involved in scheduling regular meetings with colleagues, including support staff, to review a pupil’s progress in relation to any specific support that is being considered. Engaging with pupils and their parents is also likely to be beneficial at this stage so that they are aware of how support will be implemented, and any implications of this such as time out of class, and what the intended benefits will be.
Reviewing a setting’s documented evidence about the nature of any pupil need and any support that has been tried before, including any relative success, will help teachers consider what might be appropriate in future. The use of pupil passports, or other individual plans can be helpful in this regard, but it will depend on what your setting is already using.

Teachers are not expected to take a lead on determining which targeted or specialist support pupils with SEND may need. The setting’s SENCO or other specialist professionals can provide further guidance on how best to support pupils where the teacher’s expertise is still developing or when pupil needs are especially complex.
Keeping in regular contact with colleagues, pupils, and their parents is a good way to help them understand what, if any, progress is being made and should help secure their support. Contact of this kind should be proportionate to the level of pupil need and levels of support. 

	Whether a pupil has a defined SEND or not will determine the extent to which the SENCO will be required to be directly involved in considering how best to meet their needs. Where pupils have been identified as needing additional support, it is the SENCO’s role to support their colleagues. 

SENCOs will have an in-depth understanding of the existing resources, interventions, and strategies a setting has in place, and therefore should support their colleagues through feedback, modelling and other forms of professional development. 
Communicating what school has planned to support pupils with SEND should not only be limited to school colleagues however, and liaison with specialist professionals, external agencies and pupils and their parents is an expected part of their role.

It is important to consider how any additional strategies being employed to support pupils with SEND are separate or additional, those of their non-SEND peers, and what implications this has for activities outside of main classroom teaching. 

Working in small groups or on a one-to-one basis can be beneficial to pupils with SEND, particularly when they are targeted at addressing specific areas of need. These might include reviewing existing taught materials, pre-teaching new content, or intervention schemes. 

It is useful to keep centralised records of which types of support pupils have received and when new support is being considered, to ascertain current levels of knowledge and skill with intended progress before any intervention takes place. These ‘pre-measures’ can help establish a baseline from which teachers or teaching assistants can be confident that such approaches are beneficial, as well as providing evidence of impact. 
Any support deployed to address pupil needs should be backed with appropriate evidence which should be robust and systematic. This might include peer reviewed published research, marketing materials, previous experience, and the perspectives of pupils, parents, and colleagues. 

	It is the job of leaders to consider the extent to which their settings provision is of suitable quality to effectively meet the needs of their pupils. Keeping this under review in light of changes to cohort characteristics and the levels of knowledge and skill of the settings team will mean leaders can anticipate and adapt any changes that might be required.
It is important to consider how a setting is organised through its policies, staffing structure, and operations and the extent to which these promote or hinder effective planning by teachers, SENCOs, and support staff. 

Effectively planning to support pupils with SEND is not just about what happens in the classroom. The impact on attendance, behaviour, and pastoral care are all aspects of a setting’s provision that need to be considered. 
Where planning does concern teaching and learning, approaches and strategies should be introduced universally and monitored and evolved as teachers and teaching assistants develop their familiarity with them. This is particularly the case where a setting varies its curriculum offer, for example to include vocational courses and develop non teacher-led activities such as homework. 

However, planning should encompass other aspects of school life so that there are adequate celebrations of success, preparations for transition - both in terms of adulthood and on to future educational settings. 

Leaders can support the development of expertise and resource bases where necessary. Drawing on the experiences of pupils and providing them with opportunities to voice their opinions can enable enhancements to provision, whilst simultaneously providing pupils with the opportunity for positive representation. 


	When holding leaders to account for educational performance, governors should seek to understand the profile of pupil groups who are, or are at risk of, underachievement (Governance handbook, 3.3, p.19) and how provision is planned to meet the needs of these pupils. 

It is the role of Governors to provide school leaders with sufficient challenge and support to ensure the setting has an appropriate structure in place to meet the needs of pupils. This could include reviewing how resources are used, as well as ensuring that the right staffing structure is in place, and roles and responsibilities are clearly defined. 
Governors and Trustees should be aware of the extent to which their setting is compliant with SEND related legislation, regulation, and guidance, and develop provision in line with its available resources, expertise, and pupil requirements (Governance handbook, 6.3, p.61).




	Delivering support

Delivering support to pupils with SEND involves a range of activities across the whole school and with all of the different individuals responsible for delivering support, in whatever forms this takes. Whilst much of this ongoing activity could be considered the day-to-day business of schools, it is important to consider the systemic nature of support as this is the key to effectiveness.  
Whether in the classroom, during additional or more intensive support, or through dedicated specialist intervention, support activities need to be rooted in the assessment evidence collected at the start of the process. These should be set out in regularly reviewed and communicated plans which span the entire setting and the diversity within its SEND cohort. Consistency in high quality teaching and strategies, as well as interventions to support different areas of need, are essential. These should overlap and reinforce support that enables pupils to develop knowledge or skills across different domains.



	Teachers
	SENCOs
	Leaders
	Governors

	Teachers are responsible for working with pupils on a daily basis and will deliver the majority of support through well-planned activities. This means that they will need to not only have a good understanding of pupils’ needs, but also be aware of resources and approaches used in their setting and reflect on their own levels of expertise in relation to the different types of activities pupils engage with. Teachers should understand how the nature of different areas of need may have an impact on pupils and how these will be addressed through universal or targeted provision. It is not a teacher’s role to determine a setting’s wider provision or the deployment of additional resources, such as teaching assistants or specialist professionals.

Delivering support effectively, either in the classroom or through interventions where necessary, requires teachers to retain responsibility for pupil progress and development. This can be best achieved by working with teaching assistants and specialist staff, to plan and subsequently assess the impact of support and interventions and how they can be linked to classroom teaching (SEND CoP, 6.52, p.101). 
There is an expectation that all teachers will be familiar with their setting’s policy and resources for supporting pupils in the classroom. However, there is also recognition that provision for pupils, regardless of their area of need, will likely involve a great deal of overlap. Rather than duplicating specific forms of support with slight adjustments, teacher should focus on delivering support to the broad areas of need. The following principles describe effective practices, with accompanying links to case studies and wider reading designed to support teachers as their experience, expertise, and confidence develops.


	SENCOs are responsible for supporting their colleagues, including subject teachers, to deliver support which is aligned to a pupil’s strengths and difficulties. Through professional collaboration, SENCOs can enable teachers to overcome identified barriers to implement effective support (SEND CoP, 6.52, p.101). This should start with a consistent approach to high quality teaching, which includes early intervention, and will provide pupils with the best possible chances of making sustained progress.
Working in collaboration with other colleagues, particularly teaching assistants, can help ensure support is well-coordinated across the setting and provides the SENCO with a strategic overview of how well this is being implemented and what gaps in provision exist. This should go beyond the classroom and include practices that foster good levels of attendance and behaviour, as well as any preparatory work which may support an application for statutory assessment. 
There is an expectation that all SENCOs will have an in-depth understanding of the type of support available to pupils, either from within a school’s existing resources or from external specialist professionals, as well as how these are combined to offer a suite of support to pupils with varying levels of severity or complexity of need. However, it is not the role of the SENCO to be responsible for delivering the majority of support to pupils with SEND, keeping records, or managing the ongoing communication between colleagues, pupils, or parents, unless there is a specific reason to do so. The following principles describe effective practices, with accompanying links to case studies and wider reading designed to support SENCOs. 
	Leaders are responsible for having oversight of provision in their setting, which includes high quality teaching. This will involve considering how support for pupils’ needs is being addressed throughout the setting, not just in relation to the work of the SENCO, teaching assistants and specialist professionals. 
Teaching Assistants (TAs) need clear and effective management and supervision, especially if they work across a number of classes or work specifically with individual pupils or in small groups. Ensuring their work is quality assured and that they are provided with timely and accurate feedback will ensure they have the greatest impact.
There is an expectation that leaders will monitor the support that pupils with SEND receive alongside their ongoing work to improve teaching and learning across their setting. Arranging to observe teachers, TAs or the setting’s SENCO will provide leaders with the opportunity to develop the depth and breadth of their understanding in this area, whilst colleagues will benefit from professional discussions on the progress, impact, and challenges they and their pupils continue to face.

The following principles describe effective practices, with accompanying links to case studies and wider reading designed to support leaders to effectively monitor the delivery of provision as they adapt to the changing requirements of their pupils with SEND.
	Governors are responsible for ensuring their setting does its best to meet the support needs of its pupils. (SEND CoP, 6.2). In practice, this means that in addition to the specific support pupils may receive, pupils should be provided with a broad and balanced curriculum (6.12), have the opportunity to regularly engage with their peers, receive careers guidance (6.13), and the setting should provide information to parents as necessary. 
Where specific needs are apparent, Governors should ensure there are specific arrangements in place to meet the needs of pupils with medical conditions, those in care, or pupils who may have additional or different requirements from their peers (SEND CoP, 6.79, p.106)

	Key principles: Delivering support

	Delivering support to pupils is about teachers understanding what they can do for pupils within the curriculum and the specific planned activities they arranged to support learning. Teachers will have the highest aspirations for pupils with SEND (SEND CoP, 6.12, p.94).
It is the teacher’s role to consider how best to complement high quality teaching approaches for pupils with SEND, drawing on guidance from the SENCO and other specialist professionals. Ordinarily it is not the role of a classroom teacher to deliver specialist provision or forms of therapy which would usually be delivered by someone with enhanced training. 

Adaptation is likely to be one of the key ways in which high quality teaching can be adjusted to meet the needs of pupils. This might involve changes to the pace and model of delivery of content, adapting learning objectives, considering the impact of group size, and considering how different methods may be deployed to support and demonstrate learning. (Ask, 2017, p.54).
It is useful to consider the different strategies and approaches across the four broad areas of need - 

Communication and interaction (C&I)

The most prevalent form of SEND relates to communication and interaction, which covers difficulties with speech, language, and social interaction. Strategies and approaches that may help pupils experiencing these difficulties include improving phonological awareness; supporting the development of vocabulary and narrative through oral language; opportunities to develop social skills; and the use of Augmentative and Alternative

Communication (AAC), which includes using signs or gestures to communicate and could involve the use of an electronic device (RCSLT, 2020).
Cognition and learning (C&L)

A broad category covering pupils with severe learning disabilities to those with dyslexia, difficulties in this area are likely to have an impact on a range of skills across the curriculum. Strategies and approaches that may help pupils experiencing these difficulties include general literacy support; reading comprehension strategies; developing articulation and rhyme; and approaches which help to overcome limited working memory. 

Social, Emotional and Mental Health (SEMH)

Although difficulties with SEMH are likely to be expressed by behavioural cues, it is also important to acknowledge the impact this may have on pupils’ ability to learn. Pupils with SEMH difficulties are likely to benefit from additional support with oral language and social skills, as well as resilience and wellbeing, such as help to develop stronger social networks.

Physical and sensory (P&S)

Physical access to the environment can be critical for pupils who have restricted mobility. However, the accessibility of a school environment for pupils with visual or hearing impairment can be just as profound. Pupils with physical and sensory needs are likely to benefit from specialist support. However, assistive technology can also play a key role in helping pupils access texts and other educational content as well as providing the means from which to communicate, including through writing.
	The assessment and planning of support will inform how a school responds to pupil needs both in the classroom and with more targeted or specialist forms of intervention. The SENCO can contribute to the effectiveness of these activities by advising teachers and teaching assistants on how to do this practically.   
SENCOs will have an understanding of how contextual factors, such as the learning environment, will impact on the delivery of support and what effect this will have on a pupil’s ability to progress through which ever approaches are being used. Ideally, targeted support should either happen in the classroom or another suitably private place rather than in an open-plan environment such as a school library.
It is useful to consider how intervention programmes which support specific academic skills, such as literacy, numeracy, or oral language, overlap with specific needs of pupils. SENCOs should be familiar with the four broad areas of needs and how these may present challenges to pupil progress when delivering support. For example, a pupil with attention difficulties may require targeted support in short regular bursts rather than extended periods of time.

Where a structured programme of support is being used, it is important that the implementation is as similar as possible to those described in the intervention. If a programme has been shown to be effective over a specific amount of time and/or frequency, for example, this should be followed as far as is practical.

Similarly, any structured programme should follow a logical sequence of activities. If a pupil is absent or the programme is not able to be delivered, it is important that sessions continue as before, and steps are not missed. 

SENCOs can play a critical role in quality assuring the support provided by other colleagues, especially where professional development needs have been identified. Observing the delivery of support and providing immediate feedback can help ensure that practice is developed in a timely way. 

Whenever pupils are being supported outside of the classroom, either through targeted support or by specialist professionals, it is essential that SENCOs oversee the sharing of key information with the classroom teacher, TA, or others, as necessary. Pupils will always spend the majority of their time in the classroom and joining up practice, regardless of who is involved, will help everyone better understand needs, the progress of support and ultimately the impact on pupils.

	Overseeing the delivery of support can be undertaken in parallel with other forms of monitoring of the quality of education for all pupils which the setting is already conducting.
The majority of support provided to pupils with SEND will occur in the classroom. Leaders should therefore devote corresponding time to understanding how this is happening and what the impact is on pupil outcomes. Observing the delivery of support in class and reflecting on any relevant wider school improvement initiatives will help leaders create an understanding of how support operates across the setting and to what extent its effectiveness varies. 

Where support is being delivered by Teaching Assistants outside of the classroom, it is crucial that their practice is reviewed regularly, and feedback provided. This will not only ensure better quality support for pupils but will also highlight areas of strength and development in TAs. 
Leaders should consider how any practices (and changes to these) may have an impact on pupils with SEND. After-school activities, homework, field trips and extra-curricular activities, such as clubs and societies, should all be made accessible to pupils with SEND. This is especially the case for pupils with needs that relate to communication and interaction or social, emotional, and mental health because social networks are forms of informal support which can have a beneficial impact on their difficulties.
It is important to consider how specific events or changes to wider school policies and structures can adversely impact pupils with SEND and the support they receive. If TAs need to be deployed during exams, staffing restructures are implemented or new curricula-introduced additional time for pupils to adjust may be required. 


	The governing board should appoint a member with enhanced knowledge and skills about SEND. This individual, or committee, should have a deeper understanding of the specific profile of needs across the setting (Governance handbook, 2.3, p.15) and how these are being met in a systematic way. However, it is important that all those responsible for the oversight of a setting have a clear understanding of the strategic nature of its provision, as this cannot be delegated to any specific individual, in order to meet the board’s responsibilities for accountability for educational performance.
Governors should also be aware of the mechanisms their setting uses to engage with parents and include their views when considering the effectiveness of provision and the longer-term development at a strategic level (Governance handbook, 2.4, p.16).



	Evaluating support

Evaluating the impact of support is the critical final step in the graduated approach. Not only will a robust evaluation help ensure pupils make progress in the way designed through planning, but it will also help SENCOs, leaders and governors reflect on the suitability, effectiveness, and resourcing of support across their setting. 

Effective evaluations are purposeful, precise, and drive greater understanding of pupil needs, enabling revisions of support in light of pupil progress and ever-greater targeting of areas of difficulty. Evaluations should consider information from a wide range of sources, including statistical data on progress, the views of pupils and parents, teacher and Teaching Assistant observations, and any anticipated outcomes described by specialist professionals or structured intervention programme publishers. Where a pupil has an Education, Health and Care Plan (EHCP) evaluation data should be fed back into regular reviews. Where a setting considers the need for an assessment by the local authority for an EHCP, evaluation information can provide an evidential basis from which to determine the extent of support offered and the use of financial resources to achieve this, such as through the SEN Notional Budget.


	Teachers
	SENCOs
	Leaders
	Governors

	Teachers will know that pupil support is being effective when they observe changes to progress through the acquisition or refinement of academic knowledge and skills, or through other developments such as language, behaviour, or confidence. This indicates that teachers have developed a good understanding of support at the pupil level. Through this experience they will understand that the relationship between SEND and pupils’ progress and attainment is complex and know that supporting pupil needs is about testing and refining approaches and strategies within existing resources.
Effective evaluation of the way in which pupil needs are met starts with the detailed understanding of pupils as individuals and as a cohort, reflecting the demography of the school’s local community. This will include understanding whether their needs are significantly different from their peers and exploring what the causes of these may be. At this stage, teachers should have a more precise understanding as to whether SEND may be the underlying cause of a pupil’s lack of progress, even if a formal diagnosis or further assessment has yet to be undertaken. 

Teachers will have worked with Teaching Assistants and the setting’s SENCO, as well as engaged pupils and parents when necessary, in order to plan and deliver support effectively. Whether this support was provided in the classroom or through more targeted or specialist support, the teacher should remain a key stakeholder in the sharing of information. In a secondary setting, this could be a form tutor or subject leader, but all teachers who are required to deliver support should be included where practicable. 

Teachers’ professional curiosity and engagement with research will help to further distil their knowledge about their pupils and help refine their understanding of the four broad areas of need and how they present in the classroom.
In so doing, teachers will have worked toward fulfilling their responsibilities under the SEND code of practice and Teacher Standards. They will have developed a better understanding of the complexity of SEND and how this interrelates with the support available within their setting. The following principles describe effective practices, with accompanying links to case studies and wider reading designed to support teachers as their experience, expertise, and confidence develops.

	The SENCO is responsible for the strategic development of SEND provision across their setting. Their role in evaluating support and communicating this to colleagues, pupils, and parents is vital to ensuring a systematic approach is adopted across their setting. This is especially important when pupils have yet to be formally labelled with SEND and prior to any additional investigation of pupil needs, such as with more advanced identification tools. 
SENCOs will be familiar with the process by which planning, and delivery of support is applied in their setting and the relative impact this has on pupil outcomes and the SEN notional budget. When the SENCO or specialist professionals make recommendations for internal support, either in the classroom or in targeted interventions, SENCOs will understand how these are being implemented and how much variance there is in the quality of support. There is an understanding that there will be differences due to the nature of pupil needs, teacher expertise, and resources available and what can be done to overcome these. 

The SENCO will also be adept at reflecting on a wide range of information to understand the picture of provision at the setting level and will involve and invite feedback from pupils and parents where appropriate.

Liaising with specialist professionals and outside agencies, especially where further assessment is required, will enable pupils to access additional support where this is warranted and available. This is especially important for statutory assessment or other reasonable adjustments, as with exam access arrangements. 

There is an expectation that all SENCOs drive changes in the quality and scope of support across their setting, in line with the SEND Code of Practice (2015), as well as continually developing their own knowledge and skills on the latest research on support pupil needs and using resources effectively. The following principles describe effective practices, with accompanying links to case studies and wider reading designed to support SENCOs as their experience and expertise develops.
	The school leadership team is responsible for overseeing and developing the quality of SEND provision in their setting. Evaluating support provides an opportunity to identify and address any gaps in staff knowledge and skill, resourcing, and access to specialist professionals. In order to do this effectively, leaders will need to strategically draw on meaningful information that will enable these developments in order that the setting might address pupil needs with greater impact. Using existing information gathering tools including staff, pupil or parent surveys and other feedback mechanisms can ensure larger data sets are included in this analysis.
Effective evaluations should not start after support has been implemented. Rather, leaders should consider the intended impact of support during the assessment and planning phases and ensuring pupil progress is tracked within existing monitoring processes. This should focus on how identification of broad areas of difficulty leads to more specific understanding of pupil needs and subsequently how support becomes more granular in the classroom as well as in more targeted strategies.
The use of data and how this is interpreted and analysed systemically is a powerful indicator of the quality of support and depth of understanding, both in terms of pupil needs as well as the capacity and expertise of staff who deliver support. Leaders should not expect consistent outcomes if staff are not adequately trained or do not have sufficient time to complete key tasks. 

There is an expectation that all school leaders will ensure that their teams are familiar with their responsibilities under the SEND Code of Practice. They will have an in-depth understanding of their staff members’ knowledge and skills in relation to SEND and the graduated approach, support them to develop accordingly through appropriate CPD. The following principles describe effective practices, with accompanying links to case studies and wider reading designed to support school leaders in developing the experience, expertise, and confidence of their staff and their in-school provision.
	Governors and Trustees should be confident in the advancement of the strategic objectives across their settings for supporting pupils who are not making expected progress or who may have SEND. An evaluation of these advancements should reflect on existing practices and resource levels and determine to what extent these are adequately supporting pupil progress. When considering the effectiveness of provision, governors and trustees should have a broad understanding of the types of methods and approaches used in the setting and be confident about the extent to which these are having an impact on pupils. 

Governors and trustees will feel confident in exploring and questioning the themes that arise during evaluations to understand the nature of the SEND cohort and their outcomes, and what their setting could do to better meet these. This could include considering information from external sources, such as specialist professionals, local authority or Multi Academy Trust colleagues, formal inspections, or reviews of governance arrangements. 

There is an expectation that all governors and trustees will ensure their setting is not only compliant with their responsibilities under the SEND Code of Practice, but that the activities of the Board itself are enabling suitable self-evaluation and reflection in order to continue developing their practice and, more widely, that of their setting. The following principles describe effective practices, with accompanying links to case studies and wider reading designed to support governors and trustees in developing the ability to effectively hold school leaders to account for the setting’s SEND provision.



	Key principles: Evaluating support

	Reflecting on practice

Evaluating the support delivered to address pupils’ needs is about helping teachers understand what teachers can do differently to support pupils within the teacher’s existing practice and resources.

The teacher’s role is not to design pupil support in its entirety, but they should be familiar with the work of the SENCO and specialist professionals and how these feed into classroom strategies and approaches.

Teachers should be mindful of when formal approaches to addressing pupil need are required, and ideally this should start as early as possible. Information gathering about pupil difficulties in a range of activities - both academic and non-academic - will help provide a more rounded picture of a pupil’s strengths and needs.

Before reaching any unfounded conclusions about the nature or extent of pupils’ difficulties or SEND, teachers should consider the impact of a range of factors that may hinder or delay progress and attainment which may not be indicative of a recognisable SEND. 
How well engagement with pupils and their parents has been carried out, particularly whether this has been detailed and timely, should be a consideration for teachers. This information can be gathered anonymously through parental surveys or through ongoing contact. It should balance the needs of parents and be proportionate to pupils’ level of need and resulting intervention and support. 

It is important to consider the context of your setting and the wider community, including levels of disadvantage and SEND compared to local and national averages, when considering the needs of pupils and how these might best be addressed at individual or whole-school level. Reflecting on any larger trends of pupil cohorts with guidance from the SENCO and school leaders help enable teachers to anticipate changes to the profile of needs over different academic years.
The extent to which teachers are able to keep up to date with research in the field of SEND as well as reflecting on examples of practice from a range of settings can help to inform how to develop your professional practice, but the importance of context needs to be recognised - approaches cannot be translated wholesale from one setting to another. 


	Evaluating the quality of support

The SENCO’s role is to work with teaching colleagues, including subject specialists, to consider evidence from a range of sources that indicates the likelihood that a pupil has recognisable SEND, and how well the needs of pupils have been met (SEND CoP, 6.38, p.100).

Where intended progress has not been realised it is important for SENCOs to consider whether assessment procedures were suitably accurate, detailed or wide ranging and that the tools used were reliable and valid, so that they are confident in the type and level of support required to meet pupil needs. This exploration is also important before the SENCO draws on the expertise of specialist professionals, in order to ensure that pupils are being seen by the right specialist professional in light of their needs.
It is important to consider not only assessment information when carrying out an evaluation of pupil impact. Adopting and recording specific points of development of pupils both before and after support, especially targeted intervention, pupil preferences and the resource requirements for delivering support are also essential pieces, so there is information which provides a broader picture of effectiveness.
Teachers and Teaching Assistant colleagues will be responsible for delivering the majority of support to pupils. Therefore, SENCOs should also reflect on their knowledge and skills and what SENCOs can do to support greater awareness of SEND and the approaches and strategies that underpin effective support. This need not incur additional costs with SENCOs as they are adequately equipped to deliver professional development to colleagues.

Early parental engagement is likely to provide greater breadth of information about any pupil needs and avert an adversarial relationship developing. Parents also need to be kept informed through the design and implementation of support, where appropriate (SEND CoP, 6.45, p.100). Understanding how this information also feeds into annual reviews for pupils with EHCPs will help SENCOs adjust the ways in which their setting communicates with parents, including the frequency and tone of these communications.
Evaluating communications can also ensure that information sharing about pupils and their needs is conducted in line with relevant privacy and data policies and the wishes of pupils. Teachers may require additional support to understand how to handle sensitive data. 

	Evaluating provision

It is the job of leaders to help ensure that the practices for assessment and identification of pupil need which result in subsequent support are effective, by making sure they are adequately resourced, managed, and delivered by colleagues with appropriate training.

Teachers and SENCOs will be involved in assessment and support in a number of different ways and/or levels and leaders should reiterate the roles and responsibilities with this on a regular basis. Leaders can promote the sharing of information by considering how this is aligned to wider school practices for tracking and monitoring progress and attainment, to avoid unnecessary workload. 

In order to monitor the use of the SEND notional budget and higher needs funding, progress data and formative assessment data can help demonstrate the impact of universal and targeted support on pupils with SEND. This information should be shared in the setting’s SEND Information Report (SEND CoP, 6.79, p.106).

The contribution made by specialist professionals should be considered alongside the existing in-school provision in relation to the needs of pupils with SEND in the setting. Ensuring there is effective integration between universal practices (for example in-class provision) and more specialist practices (for example one-to-one support) can help leaders to identify gaps in provision and consider how to develop solutions to these. The availability and accessibility of specialist professionals varies across the country, so being aware of provision at a local level will help consider internal resource requirements.

Leaders can play a role in analysing the profile of knowledge, skills, and qualifications required for different forms of assessment and support that is undertaken by different members of staff during evaluations of support. Leaders should be particularly confident about the quality of data analysis in their setting and the skills of the individuals involved in this. These could include the setting’s SENCO, pastoral and welfare teams, and those supporting pupils and their families, as well as teachers themselves. 

Outcomes from assessment and support need to be communicated effectively and at regular intervals. This should involve colleagues, pupils, and parents, but sensitivity when dealing with personal information should be observed. Teachers should be encouraged to communicate openly and in a timely manner, proportionate to pupils’ level of need and resulting intervention and support, in order to facilitate a robust evaluation of support and subsequent lessons learnt.


	Evaluating the impact of support

Governors and trustees should be familiar with the systems and practices in place in their setting, including for assessing, planning, and delivering support, and the management information used by leaders to monitor how these are working. They should agree with leaders how this should be reported to the board (Governance handbook, 3.4.1, p.22). 

Governors and trustees can provide more effective support and challenge to school leaders if they have sufficient knowledge of the different forms of assessment and support of pupil need and the purpose of each of these.

It is useful to understand who has specific roles and responsibilities across assessment and delivery of support across the setting, including the management of performance and quality assurance. Governors and trustees may wish to understand the impact of processes which enable assessment and support of pupil needs and should invite school leaders, including the SENCO if appropriate, to present this information regularly. 
Understanding what support a setting receives from specialist professionals and how this supports pupils with SEND is crucial. The availability and accessibility of specialist professionals varies across the country, so being aware of provision at a local level will help consider internal resource requirements and how these might be met in light of any shortfall.

Members of the board have a role in agreeing budgets and monitoring the impact of any SEND related spending. Governors should be confident that school resources are being used adequately to support pupils with SEND.
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